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	Student Profile:

Name:      
Parent email address:      
Phone:      
	You may add a photo by choosing Insert/Picture from the menu above.

To remove identifying personal information, click in the margin next to “Student Profile” and delete this entire row.

	Languages:

Primary Language:      
Languages understood:      
Languages read:      
Languages spoken:      
Languages written:      
	


Class Information:

Teacher:      
Aide(s):      
Year:      
Part A: To be completed during the first quarter

A1: Record of discussion between child’s parent(s) or caregiver and class teacher

	Interviewee:
	     

	Interview date:
	     

	Summary of Interview:      



Signed: Parent/caregiver: 


Teacher: 
 
 Date: 

A2: Record of language/literacy conference with child

	     



Date:      
Part B: To be completed during the second and/or third quarter and to include information from all teachers

Part B1: Speaking and listening

Please comment on the child’s development and use of spoken language in different social and curriculum contexts, in English and/or other languages: evidence of talk for learning and thinking; range and variety of talk for particular purposes; experience and confidence in talking and listening with different people in different settings.

	     



What experiences and teaching have helped/would help development in this area? Record outcomes of any discussion with other staff, caregivers or parent(s). 

	     



Part B2: Reading

Please comment on the child’s progress and development as a reader in English and/or other languages: the stage at which the child is operating (refer to the reading scales, Appendix A); the range, quantity and variety of reading in all areas of the curriculum; the child’s pleasure and involvement in story and reading, alone or with others; the range of strategies used when reading, and the child’s ability to reflect critically on what is read. (For moderation purposes, using the appropriate reading scale, please place the number representing the level of achievement in reading in the space provided above part C.)

	     



What experiences and teaching have helped/would help development in this area? Record outcomes of any discussion with other staff, caregivers or parent(s). 

	     



Part B3: Writing

Please comment on the child’s progress and development as a writer in English and/or other languages: the degree of confidence and independences as a writer; the range, quantity, and variety of writing in all areas of curriculum; the child’s pleasure and development in writing both narrative and non-narrative, alone and in collaboration with others; the influence of reading on the child’s writing; growing understanding of written language, its conventions and spelling.

	     



What experiences and teaching have helped/would help development in this area? Record outcomes of any discussion with other staff, caregivers or parent(s). 

	     



Signed: Teacher 
Date: 

Other contributors:
Date 

Student’s placement at the end of the third quarter:

Reading: Mark the student’s reading placement on the scales below. See the scale descriptors at end of this document.

Reading Scale 1: Grades K-3

Dependence——————————————————————————————> Independence

	
	1

Beginning Reader
	2

Developing Reader
	3

Moderately Fluent Reader
	4

Fluent Reader
	5

Exceptionally Fluent Reader

	Language 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Language 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Reading Scale 2: Grades 4-8

Inexperienced——————————————————————————————> Experienced

	
	1

Inexperienced
	2

Less Experienced
	3

Moderately Experienced
	4

Experienced
	5

Exceptionally Experienced

	Language 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Language 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Writing: Mark the student’s writing placement on the scales below

Writing Scale 1: Grades K-3

Dependence——————————————————————————————> Independence

	
	1

Beginning Writer
	2

Early Writer
	3

Moderately Fluent Writer
	4

Fluent Writer
	5

Exceptionally Fluent Writer

	Language 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Language 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Writing Scale 2: Grades 4-8

Inexperienced——————————————————————————————> Experienced

	
	1

Inexperienced
	2

Less Experienced
	3

Moderately Experienced
	4

Experienced
	5

Exceptionally Experienced

	Language 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Language 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Please note: There are three possibilities for each stage: entering the stage, demonstrating solid attainment of the stage, and demonstrating early signs of moving toward the next stage.  These are the divisions indicated above for each stage. 

Part C: To be completed during the fourth quarter

Part C1: Comments on the record by the child’s parents or caregiver:

	     



Part C2: Record of language/literacy conference with child:

	     



Part C3: Information for the receiving teacher:

This section is to ensure that information for the receiving teacher is as up to date as possible. Please comment on changes and development in any aspect of the child’s learning since Part B was completed.

	     



What experiences and teaching have helped/would help the student’s development? Record outcomes of any discussion with other staff, caregivers or parent(s). 

	     



Signed: Parent 
Date: 

Teacher:
Date 


Other contributors:
Date 

Data Collection: Observations

Speaking and Listening

These observations focus on the child’s developing use of talk for learning and for interacting with others in English and other languages. 

Include different kinds of talk (e.g. planning an event, solving a problem, expressing a point of view or feelings, reporting on the results of an investigation, telling a story...)

Note the child’s experience and confidence in handling social dimensions of talk (e.g., initiating a discussion, listening to another contribution, qualifying former ideas, encouraging others). 

Please include the following information for each observation. Copy and paste these observation fields for each new observation.

Copy and paste the whole box below, with all of its fields.
	Date observed: 
	     

	Context (choose one):
	 FORMCHECKBOX 

individual
	 FORMCHECKBOX 

pair
	 FORMCHECKBOX 

small group
	 FORMCHECKBOX 

large group
	 FORMCHECKBOX 

whole class
	 FORMCHECKBOX 

lab
	 FORMCHECKBOX 

field

	Activity:
	     

	Observation:
	     



Paste here to create your first observation. Repeat for each new observation.

Reading

Record observations of the child’s development as a reader across a range of contexts and kinds of reading

Please include the following information for each observation. Copy and paste these observation fields for each new observation.

Copy and paste the whole box below, with all of its fields.
	Date observed: 
	     

	Context (choose one):
	 FORMCHECKBOX 

individual
	 FORMCHECKBOX 

pair
	 FORMCHECKBOX 

small group
	 FORMCHECKBOX 

large group
	 FORMCHECKBOX 

whole class
	 FORMCHECKBOX 

lab
	 FORMCHECKBOX 

field

	Activity:
	     

	Observation:
	     



Paste here to create your first observation. Repeat for each new observation.

Writing

Record observations of the child’s development as a writer (including stories dictated by the child when appropriate) across a range of contexts and kinds of writing.

Please include the following information for each observation. Copy and paste these observation fields for each new observation.

Copy and paste the whole box below, with all of its fields.
	Date observed: 
	     

	Context (choose one):
	 FORMCHECKBOX 

individual
	 FORMCHECKBOX 

pair
	 FORMCHECKBOX 

small group
	 FORMCHECKBOX 

large group
	 FORMCHECKBOX 

whole class
	 FORMCHECKBOX 

lab
	 FORMCHECKBOX 

field

	Activity:
	     

	Observation:
	     



Paste here to create your first observation. Repeat for each new observation.

Work samples: Reading

Reading in English and/or other languages. Include reading aloud and silently. 

To add more work samples, copy the entire box with all of its columns and paste it below:
	Dates
	
	
	

	Title or book/text (literary or information)
	
	
	

	Known/unknown text
	
	
	

	Sampling procedure used:

· Informal assessment 

· running record

· miscue analysis
	
	
	

	Overall impression of the child’s reading:

· Confidence and degree of independence

· Involvement in the book/text

· The way in which the child reads the text aloud
	
	
	

	Strategies the child used when reading aloud:

· Playing at reading

· Using book language

· Reading the pictures

· Focusing on print (directionality, 1:1 correspondence, recognition 
of certain words)

· Drawing on previous experience to make sense of the book/text 

· using semantics/syntactic/
grapho-phonic cues

· predicting

· self-correcting

· using several strategies or over-dependent on one
	
	
	

	Child’s response to the book/text

· Personal response

· Critical response

(understanding, evaluating, appreciating wider meanings)
	
	
	

	What this sample shows about the child’s development as a reader
	
	
	

	Experiences/support needed to further development
	
	
	


Paste the next box here: 

Work samples: Writing

Writing in English and/or other languages. Include child’s earliest attempts at writing.

To add more work samples, copy the entire box with all of its columns and paste it below:
	Dates
	
	
	

	Contexts and background information about the writing sample
	
	
	

	Kind of writing (e.g. list, letter, story, poem, personal writing, information writing)
	
	
	

	Process of writing 

• how the writing arose

• how the child went about the writing

• whether the child was writing alone or with others

• whether the writing was discussed with anyone while the child was working on it

• whether the work was revised
	
	
	

	Whole piece or extract?
	
	
	

	Child’s own response to the writing
	
	
	

	Teacher’s response

• to the content of the writing

• to the child’s ability to handle this particular kind of writing

• overall impressions
	
	
	

	Development of spelling and conventions of writing
	
	
	

	What this sample shows about the child’s development as a writer
	
	
	

	Experiences/support needed to further development
	
	
	


Paste the next box here: 

Five Dimensions of Learning
Learning theorists have argued that learning and development are not like an assembly-line which can be broken down into discrete steps occurring with machine-time precision, but an organic process that unfolds in complex ways according to its own pace and rhythm. Teaching and learning occurs in complex ecosystems, dynamic environments where teachers, students, materials and supplies, texts, technologies, concepts, social structures, and architectures are interdependently related and interactive. 

Using the Learning Record, teachers (and students) are actively searching for, and documenting, positive evidence of student development across five dimensions: confidence and independence, knowledge and understanding, skills and strategies, use of prior and emerging experience, and critical reflection. These five dimensions cannot be "separated out" and treated individually; rather, they are dynamically interwoven. Our goals for a particular class should describe a trajectory of learning across multiple dimensions, and our measurements should be able to identify the paths taken by students and their progress from their individual starting points along that trajectory.

Individually, learners can expect to make progress across these five dimensions:

Confidence and independence
We see growth and development when learners' confidence and independence become congruent with their actual abilities and skills, content knowledge, use of experience, and reflectiveness about their own learning. It is not a simple case of "more (confidence and independence) is better." In a science class, for example, an overconfident student who has relied on faulty or underdeveloped skills and strategies learns to seek help when facing an obstacle; or a shy student begins to trust her own abilities, and to insist on presenting her own point of view in discussion. In both cases, students are developing along the dimension of confidence and independence.

Skills and strategies
Skills and strategies represent the "know-how" aspect of learning. When we speak of "performance" or "mastery," we generally mean that learners have developed skills and strategies to function successfully in certain situations. Skills and strategies are not only specific to particular disciplines, but often cross disciplinary boundaries. In a writing class, for example, students develop many specific skills and strategies involved in composing and communicating effectively, from research to concept development to organization to polishing grammar and correctness, and often including technological skills for computer communication.
Knowledge and understanding
Knowledge and understanding refers to the "content" knowledge gained in particular subject areas. Knowledge and understanding is the most familiar dimension, focusing on the "know-what" aspect of learning. In a psychology class, knowledge and understanding might answer a wide range of questions such as, What is Freud's concept of ego? Who was Carl Jung? What is "behaviorism"? These are typical content questions. Knowledge and understanding in such classes includes what students are learning about the topics; research methods; the theories, concepts, and practices of a discipline; the methods of organizing and presenting our ideas to others, and so on.
Use of prior and emerging experience
The use of prior and emerging experience involves learners' abilities to draw on their own experience and connect it to their work. A crucial but often unrecognized dimension of learning is the capacity to make use of prior experience as well as emerging experience in new situations. It is necessary to observe learners over a period of time while they engage in a variety of activities in order to account for the development of this important capability, which is at the heart of creative thinking and its application. With traditional methods of evaluating learning, we cannot discover just how a learner's prior experience might be brought to bear to help scaffold new understandings, or how ongoing experience shapes the content knowledge or skills and strategies the learner is developing. In a math class, students scaffold new knowledge through applying the principles and procedures they've already learned: algebra depends on the capacity to apply basic arithmetic procedures, for example.
Reflection
Reflection refers to the developing awareness of the learner's own learning process, as well as more analytical approaches to the subject being studied. When we speak of reflection as a crucial component of learning, we are not using the term in its commonsense meaning of reverie or abstract introspection. We are referring to the development of the learner's ability to step back and consider a situation critically and analytically, with growing insight into his or her own learning processes, a kind of metacognition. It provides the "big picture" for the specific details. For example, students in a history class examining fragmentary documents and researching an era or event use reflection to discover patterns in the evidence and construct a historical narrative. Learners need to develop this capability in order to use what they are learning in other contexts, to recognize the limitations or obstacles confronting them in a given situation, to take advantage of their prior knowledge and experience, and to strengthen their own performance.

Learning Record Privacy Policy
Please read carefully!
The Learning Record is a public record that documents the student’s activities and accomplishments for this class. However, no one except the student, parent or caregiver, and instructor will have access to identifying personal information, such as the student’s name or email address. Students or their parents or caregivers may request that only the student’s classmates and teacher may have access to the student’s  Learning Record by checking the appropriate box on the Learning Record's first page. ("No").

In class, the student turns in all assigned work so that the teacher can give the student credit for it. Students or teachers keep a portfolio of all of the student’s work as well as the teacher’s responses to it. At the midterm and at the end of the term the teacher or the student (depending on the circumstances) reviews all of the student’s work and selects the specific examples of work and observations to include with the Learning Record. 
Who has access to the Learning Record? What do they have access to and when?
During the class term:
The teachers (including resource teachers), student, and parents/caregivers have access to all information in the Learning Record, as well as identifying information (to allow the student’s grade to be assigned)
The student’s classmates. Several of the student’s classmates may have access to the public parts of the Learning Record during the peer review process called Moderation Reading. They may have access to work samples for peer review. They will not have access to anything students kept private, or to the Part C Evaluation and grade estimate.
After the end of the class term and after final grades have been submitted, Learning Records may be saved to an archive by the teacher. If the student or caregiver has checked the “no” box on the Learning Record front page, the LR will not be contributed to the archive. Information identifying students will be removed in the archive; no one will have access to this information.
Researchers will have access to all public information in archived Learning Records except student identification information. We expect that the archives may serve as an important resource for research on teaching and learning

Other teachers will have access to all public information in archived Learning Records except student identification information. Teachers read the Learning Records of other teachers in Moderation Readings, which are used for large-scale assessment and professional development. We expect that the archives will be an important resource for preparing new teachers and for professional development of experienced teachers.

Administrators will have access to all public information in archived Learning Records except student identification information. We expect that administrators will use the archives to develop, evaluate, and improve programs.

Educational policy makers will have access to all public information in archived Learning Records except student identification information. We expect that government agencies and other policy makers will use the archives to improve educational policies on a wide range of issues affecting teachers, students, and educational institutions. We also hope that the archives will help policy makers recognize that the Learning Record model is a powerful and trustworthy alternative to standardized testing.

In other words, any archives of student work are intended to support research, professional development of teachers, program evaluation and improvement, and sound public policy.

What if the student or parent/caregiver doesn't want to allow access to the Learning Record by people outside this class?
Remember to check the “no” box on the Learning Record's privacy question.
How might material from the Learning Record be used?
Learning Record information will only be provided for non-commercial educational use, including:

· Academic research, including publication in books, articles, conference presentations, and technical papers

· Professional development of teachers

· Development, evaluation, and improvement of programs

· Informing public educational policy
Except for the teacher, no one will have access to any of the child’s identifying information. To ensure confidentiality, be sure to remove any information that identifies the child or any classmates from files that are included with your Learning Record. Use first names only when referring to classmates in observations or work samples.

M. A. Syverson, Ph.D.

Department of Rhetoric and Writing

University of Texas at Austin

Austin, TX 78705

syverson@uts.cc.utexas.edu
http://www.cwrl.utexas.edu/~syverson/olr 

READING SCALE 1, GRADES K-3: Becoming A Reader

Dependence———————————————————————————————————————————————> Independence

[image: image3.wmf]
	1

Beginning reader
	2

Developing reader
	3

Moderately fluent reader
	4

Fluent reader
	5

Exceptionally fluent reader

	· Uses just a few successful strategies for tackling print independently. 
· Relies on having another person to read the text aloud. 
· May still be unaware that text carries meaning.
	· Tackling known and predictable text with growing confidence but still needing support with new and unfamiliar ones. 
· Growing ability to predict meanings and developing strategies to check predictions against other cues such as the illustrations and the print itself.
	· Well-launched on reading but still needs to return to a familiar range of reader text. 
· At the same time beginning to explore new kinds of texts independently. 
· Beginning to read silently.
	· A capable reader who now approaches familiar texts with confidence but still needs support with unfamiliar materials. 
· Beginning to draw inferences from books and stories. 
· Reads independently. 
· Chooses to read silently.
	· An avid and independent reader who is making choices from a wider range of material. 
· Able to appreciate nuances and subtlety in text.


READING SCALE 2, GRADES 4-8: Becoming Experienced as a Reader

Inexperienced———————————————————————————————————————————————> Experienced

[image: image4.wmf]
	1

Inexperienced
	2

Less experienced
	3

Moderately Experienced
	4

Experienced
	5

Exceptionally experienced

	· Experience as a reader has been limited.

· Generally chooses to read a simple text where illustrations play an important part.

· Has difficulty with any unfamiliar materials and yet may be able to read own dictated texts confidently.

· Needs a great deal of support with the reading demands of the classroom.

· Over-dependent on one strategy when reading aloud, often reads word by word.

· Rarely chooses to read for pleasure.

· Has difficulty producing adequate retelling of what is read
	· Developing fluency as a reader and reading certain kinds of material with confidence.

· Usually chooses short books with simple narrative shapes and with illustrations.

· May read these silently; often re-reads favorite books.

· Reading for pleasure often includes comics and magazines.

· Needs help with the reading demands of the classroom and especially with using reference and information books.

· Beginning to develop effective strategies for understanding text and monitoring comprehension, but may not always take actions needed to persist.  

· Can produce an adequate literal retelling.


	· A confident reader who feels at home with books. 

· Generally reads silently and is developing stamina as a reader.

· Is able to read for longer periods and cope with more demanding texts.

· Willing to reflect on reading and often uses reading in own learning.

· Uses an expanding repertoire of strategies to monitor comprehension and take action when comprehension breaks down.

Selects texts independently and can use information books and materials for specific reference purposes, but still needs help with unfamiliar materials, particularly expository text.

· 
	· A self-motivated, confident and experienced reader who may be pursuing particular interests through reading.

· Capable of tackling some demanding texts and can cope well with the reading of the curriculum.

· Uses effective reading strategies automatically and flexibly for comprehension.

· Reads thoughtfully and appreciates shades of meaning.

· Capable of locating and drawing on a variety of sources in order to research a topic independently.
	· An enthusiastic and reflective reader who has strong established tastes in fiction and non-fiction.

· Enjoys pursuing own reading interests independently. Can handle a wide range and variety of texts, including some adult material.

· Recognizes that different kinds of text require different reading approaches and strategies.

· Able to evaluate evidence drawn from a variety of information sources. 

· Is developing critical awareness as a reader.


 WRITING SCALE 1, GRADES K-3: Becoming a Writer

Dependence———————————————————————————————————————————————> Independence

[image: image5.wmf]
	1

Beginning writer
	2

Early writer
	3

Developing writer
	4

Moderately fluent writer
	5

Fluent writer
	6

Exceptionally fluent writer

	· May be composing by dictating own texts, and may have some strategies for writing independently, e.g., drawing writing, copying, inventing own code, but still at an early stage of understanding how language is written down, and needing support with transcription.
	· Gaining confidence in using writing for a range of personal purposes, e.g., messages, notices. 
· Drawing on experiences of seeing language written down, e.g., in shared writing, and demonstrating more under-standing of the alphabetic nature of the English writing system. 
· Ready to try writing independently, using a few early strategies for spelling, e.g., use of initial letters, some known words, using letter strings as "place holders" so that writing can be read back more consistently..
	· Using a small range of writing, e.g., letters, lists, brief narratives, independently, but still needing help with extending and developing texts. 
· May be drawing on models from reading in structuring own texts. 
· Reading back own texts consistently, experimenting with punctuation, and developing strategies for spelling, e.g., known words, phonetically based spellings, which enable texts to be read by others. 
	· Writing more confidently and developing ideas at greater length in a few familiar forms. 
· Growing ability to structure these texts; willing to experiment with a wider range of writing. 
· Beginning to use punctuation to support meaning, e.g., periods, exclamation marks. 
· Drawing on a wider range of strategies in spelling, e.g., common letter strings, awareness of visual patterns as well as phonetically based spellings.
	· Growing independence in using writing for a wide range of purposes, e.g., expressive, informational, imaginative. 
· Aware of different audiences and beginning to shape texts for a reader. 
· Often chooses to write over longer periods. 
· Punctuating texts for meaning more consistently. 
· Writing shows increasing attention to the visual patterns in spelling.
	· A confident and independent writer who enjoys writing in different genres, and is developing a personal voice. 
· Writing may show marked influences of texts that have been read. 
· Drawing on a range of effective strategies for spelling and using standard forms more consistently. 
· Using written language in more deliberate ways and making meanings explicit. 
· Still needs support in sustaining long pieces of writing or expressing complex meanings.
· 


WRITING SCALE 2, GRADES 4-8: Becoming Experienced as a Writer

Inexperienced———————————————————————————————————————————————> Experienced

[image: image6.wmf]
	1

Inexperienced
	2

Less experienced
	3

Moderately Experienced
	4

Experienced
	5

Exceptionally experienced

	· Experience as a writer may be limited: may compose orally with confidence but be reluctant to write.

· Needs a great deal of help with developing own texts and with the writing demands of the classroom.

· Writing produced is brief and often formulaic.

· Relies mainly on phonetic spelling strategies and memorized words, with few strategies for self-help.

· Seldom uses punctuation to mark meaning.


	· More willing to take risks when purpose and audience are personally meaningful.

· Often willing to try out different forms of writing, drawing on experience of the models available.

· May find it difficult to sustain initial efforts over longer pieces of writing. 

· Likely to develop a draft, but not do a revision. 

· Uses language and sentence structures that are close to speech

· Spellings of familiar words are generally correct; attempts at unfamiliar words reveal a widening range of spelling strategies.

· Punctuates sentences with more consistency
	· Shaping writing in familiar genres confidently, drawing on experience of reading.

· Widening range of writing and taking on different forms more successfully.

· Aware of audience and beginning to consider appropriateness of language and style.

· Learning to revise own texts with support and to link and develop ideas coherently.

· Spellings of words with regular patterns are mainly correct and attempts at unfamiliar words show a growing knowledge of visual patterns and word structures.

· Uses sentence punctuation appropriately.
	· A self motivated writer who can write at length and is beginning to use writing to refine own ideas.

· Developing own style and range as a writer but needs support with the structuring of more complex narrative and non-narrative forms.

· Likely to reflect on writing and to revise texts for a reader, choosing language for effect or to clarify meanings.

· Using standard spelling more consistently and drawing on effective self-help strategies.

· Increasing use of strategies to support the organization of coherent text.

· Increasingly able to vary sentences for interest and emphasis.
	· An enthusiastic writer who has a recognizable voice and who uses writing as a tool for thinking.

· Making conscious decisions about appropriate forms and styles of writing, drawing on wide experience of reading.

· May show marked preferences for particular genres.

· Able to craft texts with the reader in mind and reflect critically on own writing.

· Chooses words carefully to convey meaning and elicit response.

· Using mostly standard spelling. 

· Managing extended texts using organizational structures such as paragraphing and headings.
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